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August 4, 2011 

TO: Board of Education 

FROM: Daniel A Nerad, Superintendent 

RE: Talented and Gifted Update 

I. Introduction 

1. Title or Topic: Talented and Gifted Update 

2. Presenters: Sue Abplanalp, Deputy Superintendent; Sue Schaar, TAG Coordinator 

3. Background Information 

4. Action Requested: 
a. Approve the TAG Plan for immediate implementation (see attachment 1) 
b. Based on communication from the DPI (see attachment 2), approval to request 

a 12-month extension to provide time for implementation of the TAG Plan 
before the DPI compliance review begins 

II. Summary of Current Information 

1. Synthesis of Topic 
In its response letter regarding compliance, the DPI required the following of the 
TAG Department: (1) develop a gifted education plan that includes an 
identification process and discussion of program opportunities for identified 
students; (2) identify gifted and talented pupils; (3) Develop a policy statement 
ensuring that identified gifted and talented students are provided access to 
appropriate programming without charge; (4) develop a comprehensive 
description of programming options for all five areas of identification to be 
included in the gifted education plan; and (5) Provide an opportunity for parental 
participation in the programming decisions. The attached TAG plan includes all of 
these elements as required by the DPI. The plan is purposefully written in the 
present tense; however, many of the components within need further 
development. 

2. Recommendations: 
a. Approve the TAG Plan for immediate implementation (see attachment 1) 
b. Based on communication from the DPI (see attachment 2), approval to request 

a 12-month extension to provide time for implementation of the TAG Plan 
before the DPI compliance review begins 



Ill. Implications ( 
1. Budget 

2. Strategic Plan 

3. Equity Plan 

4. Implications for the Organization 

IV. Supporting Documentation 

1. Plan for Talented and Gifted Services, August 8, 2011 

2. Letter from the DPI, dated July 27, 2011 
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MMSD MISSION 

Plan for Talented and Gifted Services 
Madison Metropolitan School District 

August 8, 2011 

Attachment 1 

Our mission is to cultivate the potential in every student to thrive as a global citizen by inspiring a love of 
learning and civic engagement, by challenging and supporting every student to achieve academic 
excellence, and by embracing the full richness and diversity of our community. 

OVERVIEW 

During the 2011-2012 school year, as MMSD implements Response to Instruction and 

Intervention (RTI2
) and the new district School Support Teams, the plan for delivery of Talented 

and Gifted Services will continue to be integrated and refined so that it accomplishes the 

following: 1) is both systemic and systematic in nature; 2) is collaborative; 3) is financially 

sustainable; 4) is fluid and responsive to student needs; S) offers appropriate opportunities for 

student growth and talent development; 6) addresses the comprehensive needs (academic, 

social and personal growth) of students; 7) is aligned with State regulations, professional 

standards, current research, and effective practice; and 8) provides goals and evaluation 

procedures to evaluate growth and suggest areas in which change is needed. 

This Plan for TAG Services describes the following: 

I. TAG Services personnel 

11. The nomination/identification processes for service in the following five areas: 

• Generallntellectual 

• Specific Academic 

• The Visual and Performing Arts 

• Leadership 

• Creativity 

Ill. Programming and services provided at each level/tier 

IV. Parent involveiT)ent in TAG Services 

V. Professional development related to TAG Services 

VI. Ongoing evaluation of TAG Services 

The Plan for TAG Services (following) has had input from multiple MMSD administration team 

members, the Parent Advisory Group Committee, and TAG Team Members. 



TAG Services Personnel 

The MMSD Talented and Gifted Services (TAG) Coordinator holds a permanent full-time 

position. The Coordinator oversees all facets of service delivery and supervises 13.9 TAG Team 

members in order to comply with the Wisconsin Administrative Code, Section PI 8.01 (2) (t) 2 

regarding services provided for talented and gifted students. All TAG Services personnel meet 

regularly to discuss and coordinate TAG services. 

More specifically, duties for the Coordinator include the following: 

A. Hire additional TAG Services personnel as approved by the BOE to interface with 

parents, teachers, school administrators and support personnel for purposes of 

identification for services and program delivery. 

B. Develop TAG Services personnel into a cohesive team that provides rich, 

comprehensive and systematic services to students, parents, teachers, and all 

schools in MMSD. 

C. Coordinate and supervise TAG Services personnel in the delivery of all services 

including but not limited to the nomination/identification process, program delivery, 

and communication with appropriate stakeholders. 

D. Collaborate with program coordinators and district administrators to develop a 

comprehensive program that delivers quality services regarding talent development 

to all students for whom they are appropriate, regardless of race, ethnicity, gender, 

socio-economic level, native language, or designation as needing specialized services 

because of learning, physical, or social/emotional/behavioral disabilities. 

E. Collaboratively develop a comprehensive plan to identify K-12 students who need 

services differentiated above and beyond those typically delivered at the student's 

age/grade level. 

F. Collaboratively develop flexible delivery options for services in Levels I, II, and Ill 

with all elementary, middle, and high schools in MMSD. 

G. Collaborate with district personnel to provide professional development regarding 

talent development, differentiated instruction and the nature and needs of students 

who are gifted and talented. 

H. Collaborate with district personnel and TAG personnel to design and utilize a TAG 

database for the purposes of identification, program delivery, student and program 

monitoring and evaluation. 

I. Utilize a database to chart, monitor and update progress of the nomination/ 

identification processes. 

J. Provide opportunities for parents and community members to receive information 

regarding TAG services and have input into the program. 

K. Oversee and manage monies allotted to the TAG Department. 
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L. Provide systematic protocols and schedules for evaluation of the program at all 

MMSD schools and district-wide. Evaluation will include input regarding 

communication, the nomination/identification process and the delivery of services 

from parents, teachers, support personnel, site administrators and district 

administrators. 

There are multiple categories of TAG Team members with various duties: 

• TAG Resource Team-members (7.5 FTE) are housed at the District Office and each is a 

member of an MMSD School Support Team that serves a specific group of K-8 schools or 

the four high schools. Members perform a variety ofd6ties, including coordinating the 

nomination/identification process and monitoring progress at their respective support 

team schools. They also support parents and teachers by providing information about 

TAG services and professional developmentregarding talent development and 

differentiated instruction. 

• Elementary Support Team-members (6.4 FTE) spend approximately one day per week 

in each elementary school to which they ahiassigned.Six teachers each serve five 

elementary schools while a parttime person (OAFTE)serves two elementary schools. 

All elementary schools have an Elementary Supp6rtTeam member. Team members 

support teachers in the classroom, aid lnthe identification process, serve as 

coordinators of the Future ProblemSolversTe.am, teach ad hoc instructional "pull-out" 

or "push-in" gr()ups, ~()ordinate serJises wit~th~ TA(J Reso~rce Team member assigned 

• 
to their school, etc. . 

Middle School Support Tearn-membe~;at each middle school devote one fifth of their 

time .(0.2 HE) to TAG relat~d services, incl~cling the identification processes and 

progress monitoring. They also coordinate services with the TAG Resource Team 

member assigned to their school. While middle school TAG Support Teachers are hired 

and supervised by thebuildingprincipals, they are directed and trained by the TAG 

Department. 

• High School Support-primary support in each high school is from Student Services and 

the TAG Resource Team:member who is responsible to support the High School Team 

and Alternative Schools duster. 

Generally, duties ofthe TAG Team Members include the following: 

A. Actively participate with other TAG team members and the coordinator to ensure 

optimal levels of communication and delivery of services. 

B. Actively engage with parents, teachers, and additional school personnel to identify 

students who need services above and beyond those typically delivered in the 

general education classroom. 

C. Actively engage with parents, teachers, and additional school personnel to provide 

appropriate services regarding talent development to those identified as needing 
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services above and beyond those typically delivered in the general education 

classroom. 

D. Provide professional development regarding the nature and needs of gifted .and 

talented students, talent development, differentiated instruction, etc. 

E. Support teachers in the development of differentiated instruction within the 

classroom when needed. 

F. Provide services appropriate to their designation of TAG Resource Teacher or TAG 

Support Teacher (outlined above). 

G. Communicate and integrate services as necessary with other TAG Teachers assigned 

to their school to provide seamless communicatiqn 1!1fith all stakeholders. 

There are numerous other school personnel who. ~up port the sei'Vice.s provided by the TAG 

Department. They include but are not limited t()'~~h~ral education ~e~c(Jers; Learning 

Coordinators and Instructional Resource Tead:l~ro$ in the various disciplihes; school site 

administrators; school counselors, social worke;~ ~hl'l psychglqgists. LikeWi~e, JAG Resource 

Teachers are included in every Schqc!i,§!Jpport Tea!Yl'fb,agJgt~te for the consid¢ration of TAG 

services as well as to advise regardi~~~¥~tie~ .. ~oncerning~ttiC'lents who are served by TAG, 

students who should be considered fori~e~Ji6'~$1melated p;clgramming, etc. 

The TAG Department Coordlhator collab~i~tes :i~~,6th'er coordirl~tors from a variety of 

programs at the districtJ~J~I, ih8iuding progf~ms;r¢1\~rdingEfjglish Learners, Equity and Family 

Involvement, Special Edl)cation, Title program~J .. ~f~. Efforts ar~ made to share resources and 

improve services to stud~~f~jn t(JeY~q?teffectiJ~k.cost efficient ways. 
' ,.,, -~),' :·:,::·.' ~--'.' '·'f.;';;,::\:'-;._:.:{').':~i'!).~:i./' ';/.-;(';~' ,,,,., -,. ''-i<.::;:>. 

A plan fqts~st~rn~tit Pfbf~ssi6~~1d7velopii\~6~,i~iJi~lace to ensure that all personnel involved 

in the education of studentsunderst~!1d the n~~Clfor services regarding talent development as 

well as the nature and needi{.Of.studeil1:$;.who demonstrate talent at levels above and beyond 

their agemat~~· .. oata regardin~~articip~tfdn in professional development is kept and reviewed 

to ensure that an ~gycators in K1'1\i!sD are current in their understanding of the identification 

process and approp.~i~l:e.geliv!;)~~~bf services to students receiving TAG services. 

II. Identification ;Jfi,f~l~nted and Gifted Services 

Introduction 

The TAG Plan for identification of students needing TAG services is based on MMSD's 

Response to Instruction and Intervention Model (RTI2
). The RTI2 Plan is MMSD's response to 

a national effort promoting provision of varied levels of services to help all students succeed 

academically, socially-emotionally and behaviorally in school. (See Diagram 1) This TAG 

Plan also incorporates the Levels of Service Model for Talent Development (Treffinger, 

Young, Nassab, and Wittig, 2004)) that encourages identifying flexible levels of service for 
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Response to Instruction and Intervention 
A Focus on learning . A Collaborative Culture . A Focus on Results 

Talented and Gifted Services 

Academic & learning Systems 

Tier Ill: Comprehensive and Intensive 
Interventions and/or Acceleration 
5-pt:c;ahz;z-d mstraC:i01tt1f ;er.,·•ces pro!,.,.o~da: to 

3tt:fit"tltS m Gt1C:I'tron tO 'In pft?ff?Oj thOS-€' Gt 

/;H$ J Giifi ll 

Tjer !!: Strateeic Intervention and/or 
Talent Development Exploration 
$fiVi(t~$ ptO'Vidf.:CHO l~t~~t) 5HUittntS. 

e:.o.p!ont, ·-.n.Y(fv.- _e;o;-~~~u: :5tr•tn!Jrlf1ij ifiCreaJtt 

:Ad: u:: t1ri::·c-:. of t~'11t'nH antt/'or ir'lttre~H as 
;fien!{•ed by stLltt-o;·~- parents .. et:.iU(Cltor5. 

orothtY5 

IW:J.;.Differenti11ted Core Curriculum 
in the General Ed Classroom 

,'.ft 5-(ft!{!tOfi t'J/5-ttV<C e S prov ~\'it' r~W 11tl.ate 
e ... pet!i.E'nrtt"'!· :t;a: f{t'-<:t-t' a joundavon for 
tato~r dt""·ve-lo.om.ent 

Diagram 1 
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Behavioral & Social-Emotional Systems 

Tigr Ill: Intensive Interventions 
Sp<!:.""Gf."lltt~d 5f'IViC!:::'S. pro"'>·'!tint ro $tudents ~v!JOnfHt 
lt~tiwuivot or .;;rnc:li'qroup mtfrVfnttor~ to rt·$Oh'ti" <'!c$i.l~~ ~ 

rt~gor(/ifl(i lifalfi: 1r1 :IH· ~oCi(;,'-£-n,otronohuhl· or 

l.>fi~{IV!OtOl dOm(;iO$ 

Iler !!; Tareeted Group or Individual 
lnterventioM 
St"f\'J(€'$ pro•;ide\1 ro :Hudt''1ft$ ·,vho ttfl't~d ;,apport irt 
:IH'· ";bt<'d·. f)H"J('Jtu'lrwl and/or btliaw(u(;! <tOtna•n; m 

Oriittr tO progreH in the an;c;s t~f tet-;rnin(j. Wit~r~f 

dt:1ltflopm€-tit -tiiUJ act;ustment 

Tigr 1: Univcrsall'ractice$ (I'BS and 
lnstruetion in the General Ed Clamooml 
tn~tract;orwf $"<~n/i(f·$ ."-nO\·'fi.Ua to f!l((Wta£a; 

$Ot.'tfi;1 (Fi<~~ emo:;ona: 'NttU-J:n.:''ff'i{l u~ $taflfntf; {:; 2 

ot:ttmea tn tht' ~·Jt,/!50 soctat-Emotiona.' 
u-crntr:{J Sttiti(/(tf{/$ 



students based on their needs at any given time, rather than identifying students for a 

specific "program." Thus, programming options become fluid, based on a student's 

developmental and talent needs and they may take a variety of forms. 

Nomination and identification procedures outlined below apply to all service areas required 

by the State of Wisconsin: General Intellectual, Specific Academic, Leadership, Creativity, 

and Visual and Performing Arts. (Please see the accompanying charts and diagrams.) 

This identification process has various stages, requires gathering and analysis of multiple 

data (quantitative and qualitative) and input from various sources including parents and 

educators. The service model includes screening, nominatiohbased on data, Student 

Support and Intervention Team (SSIT) meetings with parent/guardian(s) and one or more 

TAG Team members, a Differentiated Education Plan (DEP)when appropriate, 
. --····--

implementation of various levels of differentiqt¢d services as 6utlined on the DEP, and 

continued progress monitoring. In other \1119~~~, ~tudents who shti\.v aptitude or 

demonstrated mastery in one or more givg~,!a;reas (general intellectti~l~ specific academic, 

visual or performing arts, leadership, creativitY)'particiPi:lte in activities art~ instruction that 

are enriched, advanced, and/or ac;celerated as ~cih,par'gdto activities and instruction based 

on grade-level standards. The gd~l.J~~Cl~upport the ~cihtinued development of students' 

talents and gifts. A student who i;''i¢c~'iJi/l~.((.f'.G servi~gs'may also be receiving concurrent 

services related to Sp~ci<!,IEducation7~nglishT~Wgui!ge dev~lopment, or in the general 

.;f;~,!fdentify stSa~ij~~.in !(s~;~/~ho sho~?~~titude or demonstrated mastery of grade-level 

\;;i:$t~ndards in o~'~·,~rmor~~~l•following areas: general intellectual, specific academic, 

~~~dillor perform'iif~i!rts, le~d~rship, creativity. Such students are identified for 

sp~il~(ized servicest&"support talent development as appropriate during their 

MMSD~~llool exper(~Hce. 
2. Base nomirl,~ti9q,~&~Hdentification on multiple sources of data, both qualitative and 

quantitative, fr6hl'~variety of individuals including but not limited to 

parents/guardians, teachers, and TAG team members. 

3. Ensure equity in the identification process to include appropriate services for 

students regardless of race, ethnicity, gender, socio-economic level, native language, 

or designation as needing specialized services because of learning, physical, or 

social/emotional/behavioral disabilities. 

4. Implement systematic professional development for teachers, administrators, 

( 

( 

school counselors, and school psychologists and other support personnel regarding ( 

the characteristics of talented and gifted children from mainstream and diverse 
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populations (see #3, above) and in the screening, nomination and identification 

processes. 

S. Utilize a database to chart, monitor and update progress of the nomination/referral 

and identification processes. 

6. Monitor and assess the nomination and identification processes on a regular basis; 

revise as necessary. 

Procedures for Nominating and Identifying Students for TAG Services 

As Diagram 1 indicates, the RTI2 model provides for student talent development at various 

levels of need. Students needing differentiated instructiop,bf grade-level standards within 

the general education classroom (Tier I) are served bythe classroom teacher with 

professional development support from a TAG Reso~~.i:e or Support Teacher if needed. All 

students have the opportunity to explore, verifyrand/or extend talent and areas of interest 

by participating in Tier II activities which are foCused on Talent Development. Students who 

need specific advanced services are select~d.Jor instruction and int~r~ention in Tier Ill 

services. 

In order to match student needs with appropriate s~rJices, the nomination/identification 

process follows the Student Suppbrt and ln~erventionTeam model. Chart 1 describes the 

process for nomination and identification of students for whom services at Tiers II and Ill 

are appropriate; services at these levels are supported . .and monitored by TAG Team 

members and theTAG Office. Differentiati(mser\lices at Tier I are provided by the general 

education teacheral1d monitor~d at the cla~s;.bom/schoollevel. Communication between 

the classroom teacher and TAG, teachers is encouraged since students frequently 

participatinfiirladvancedcliffe;.~l'lfiatiol1activiti~sin the classroom may need to be 

consiqered for services at Tiers II and/or Ill as \Nell. 

Criteria for Utilizing TAG Services 

The SSIT considers the nomination data submitted on behalf of a student to determine the 

following: 1) whether or noqhe student demonstrates interest and need for services to 

support talent development; and if so, 2) which services and at what level(s) services should 

be provided. Services in Tier II are generally selected by students themselves, sometimes 

with facilitation or encouragement from parents and/or school personnel, but they may 

also be recommended by SSITs for students who are not ready for Tier Ill challenges. 

Chart 2 outlines the criteria recommended by the SSIT for services in Tier Ill for the various 

TAG categories (General Intellectual, Specific Academic, Leadership, Creativity, and Visual 

and Performing Arts). Because it is important for each SSIT to consider the specific needs of 

the student, criteria for service at Tier Ill are recommended rather than required in order to 

accommodate students who demonstrate high levels of potential but struggle with 
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Nomination and Identification for TAG Services 

Parent 
Obtains nomination form 

from TAG Teacher or 
online; fills out 

nomination form-returns 
to TAG Resource 

Possible need for differentiated 

instruction/more complex learning 

materials/instruction is noticed by ... 

School Site Personnel 
Obtains nomination form 

from TAG Teacher or 

online; fills out 

nomination form-returns 

to TAG Resource 

TAG Support 
Observes/interacts with 

nominee-fills out 
nomination form-Returns to 

TAG Resource 

TAG Office 
Analyzes data from 

screeners to nominate 
potential candidates~ 

refers student name to 
TAG Resource 

TAG Resource alerts all parties of referral; requests & gathers additional 

qualitative & quantitative data from parents, teacher, school records, personal 

observations & interactions, using universal screeners, interviews, etc. as 

appropriate; calls initial SSIT meeting with parents, teacher, TAG Resource, 

others as needed; documents referral and data in TAG database 

· ... ·,; .... 

TAG Resource reports findings, SSIT discusses potential for services based on data, 

including input regarding social/emotional strengths/needs of student. By consensus, 

SSIT comes to agreement regarding level of services to be provided and/or DEP for 

student. TAG Resource documents meeting and decisions. Services at Levell II require 

signed parent and principal approval that is retained at the TAG Office. 

No differentiated l'i 
services at this 

time; monitoring of 

Student progress 

continues 

Tier I Services 

delivered in regular 

classroom; 

monitoring of 

Student continues 

Tier II Services 

delivered as · 

appropriate; 

monitoring of 

Student continues 

Tier Ill Services 

delivered as 

appropriate; 

monitoring of 

Student continues 

TAG Resource communicates with parents, teachers, student, and others as appropriate to 

monitor student progress and affect and record in TAG database. Student progress and challenges 

are monitored by TAG Coordinator as informed by TAG Resource and/or database. SSIT meeting 

may be requested by any team member when concerns arise regarding student growth and 

development. 

TAG Services are continued at the same level(s), are revised, are discontinued, and/or resume as 

determined appropriate by the SSIT, based on continued data collection and monitoring regarding 

progress and affect. 

Chart 1 8 
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unusual/difficult circumstances (e.g., homelessness, poverty, learners of English, students 

with disabilities, etc.). Students not ready for Tier Ill services will be encouraged to 

participate in those at Tier II. In order to receive Tier Ill TAG services, a student must have 

the permission of parents and the endorsement of the school principal. 

Progress monitoring of students at Tiers II and Ill is documented in the TAG database; 

adjustment in services is made as deemed appropriate by the each student's SSIT. This may 

include provision of services in the behavioral/social-emotional domain as well as the 

academic and learning domain. Parents as well as teachers and other school personnel are 

encouraged to monitor the affect and behavior of students in regard to the academic and 

learning services in which they are participating. It is essE!nti'al to address affect and 

adjustment issues as they arise to encourage social-emotional health and well-being. 

Professional development regarding the nomination and identification process is provided 

to teachers and school personnel at all schoolsin the District. It is supported by various TAG 

Team members and the TAG Office.lnformati()n regarding the nomination and 

identification process is posted online for parents, discussed at various school-sponsored 

meetings for parents, and disseminated to the larger community in multiple languages by 

means of a brochure and the TAG webpage. 

The nomination and identification process is included in the ongoing monitoring and 

evaluation of TAG Services with support from the Office for Research and Evaluation. 
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Area 

Intellectual 

~ 

ASSESSMENT DATA 

Ability 

130+ on one of the following !Q tests: 

• Wechsler Intelligence Scale (WISCH 
IV) 

• Standford~Blnet Intelligence Scale 
(SBS) 

• Cognitive Abilities Test {CogAT) 

• Universal Nonverbal Intelligence 
Test (UNIT) 

• Wechsler Adult Intelligence Scale 
(WAISIV) 

• Woodcock Johnson Cognitive 
Assessment (WJ lit) 

Achievement 

• 97%ile Locally in 3 of 5 areas on 
Wisconsin Knowledge and Concepts 

Exam (WKCE) 
• 97%i!e on other achievement tests 

(MAP, etc.) 
• ACT {27+ on English or Reading, 23+ 

on Math or Science) 

• SAT (580+ Verbal, 600+ Math) 
• EXPLORE (Grade 5-19+, Grade 4-18+ __ _ 

English/Science, 16+ Math/Readingf:· ._ 

Nominations 

• Teacher 
Checklists 

• HOPE Scale 
• Parent ~hecklist 

10 

~ 

Grades 

& B's/3's & 4's 
3.5 GPA 

PERFORMANCE DATA 

Products/ Evidence 

Judgment of the following by panel of 

experts: 

• Evidence of outstanding intellectual 

abilities in which the student produces, 
solves complex problems, asks 

deep/complex questions 

• Portfolio 

• Projects 

• Products 

• Anecdotal Record 

Nominations 

• School personnel 

• Parent 

• Peer 

• Self 

~. 



ASSESSMENT DATA 

Ability Achievement 
Area 

Use of criteria from Intellectual Area in Two grade levels ahead on one or more 

specific academic area: assessment in a specific academic area: 

Math • Woodcock Johnson Achievement Test (WJ 
!!!) 

• Orleans-Hanna Test . Wechsler Individual Achievement Test . Test of Mathematic Ability of Gifted (WIATIII) 

Students (TOMAGS) !>:@lh . Key Math Test (K-4) . Cognitive Abilities Test (CogAT) • Primary Math Assessment 
Quantitative+ • Intermediate Math Assessment 

Nonverbal (96%i!e-Stanine 9) . Middle School Math Assessment · ..... . i" Grade Math Assessment 
Language Arts Language Arts /Reading/Writing) 

• CogAT Verbal (96%ile-Stanine 9) • PLAA {Grade K-2.7, Grade-1~30) 
Specific Academic • Scholastic Reading lnyeritt>"iY {SR!j.'(Gr_ade 

2-900, 3-1001, 4-lOSi;-S-1101, 6-115:(;. 7-
1201, 8-i251, 9-1301;·i0~1351, 11-1401, 

12-1451(:>' <_~_ 
• Fountas & Pinnel_llevels (K-J,-i~f)l, 2-_Q/_3_-i, 

, 4-V, 5-X, 6-Z} 

• District WritiririS~nii>le (4.5 medi<in) 
_ e . -Qualitative Reading' Inventory' 

Science 

. Demonstration of mastery of gi'ade level 
standards 

• Portfolio assessment/interview 
Social Studjes 

. Demonstration of mastery of grade level 
standards . Portfolio assessment/interview 

Nominations 

• Teacher 
Checklists 

• HOPE Scale ! . Parent CheckliSt 

' 
··.•·· 

. .... · .. 

Chart 2(con't.) 
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Grades 

A's/4's in area of 

academic giftedness 

3.5 GPA 

PERFORMANCE DATA 

Products/ Evidence Nominations 

Judgment of the following by a panel of experts: . School personnel . Parent 
e Evidence of outstanding intellectual abilities . Peer 

in which the student produces, solves • Self 
complex problems, asks deep/complex 

questions 
• Portfolio 
• Projects 
• Products 

··· .. I 
• Anecdotal Record 



A.-ea 

leadership 

Creativity 

Performing 

Arts/VIsual Arts 

~~ 

Ability 

• Teacher/Student Skills Inventory 
Progress Report Behaviors of Lifelong 

Learners 

Torrance Test of Creative Thinking (96%i!e
Stanine9) 

• CogAT Nonverbal (96%Ue-Stanlne 9) 

Performing Arts 

Primary Measures of Music: Audia to in 
(PMMA) 

Intermediate Measures of Music Audiat!on 
(IMMA) 

Advanced Measures of Musk Audlation 
{AMMA) 

Music Aptitude Profile 
Visual Arts 

dark's Drawing Scale to measure artistic 
ability and aptitude 

ASSESSMENT DATA 

Achievement 

Teacher Jot Down documentation 
Observation Rating Scales for Teachers 

Teacher Jot Down documentation 
Observation Rating Scales for Teachers 

Nominations 

• Teacher Checklist 
Roets Student 
Rating Scale 

Leadership Skills---:, 
Inventory · 

-;:_i·, 
•- Teacher Checkt~t'\': 

:-._--.susan Besemer's 
i::r'e~ftve_Product 
An'aiv'SJ~.:~~~rix 

• T each~f Checkllst 
Parent Checklist 

Chart 2(con't) 
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Grades 

-~',si~'s In Future Problem 

Solving 

A's/4's in area of 

performing/visual arts 

PERFORMANCE DATA 

Products/ Evidence 

Judgment of the following by a panel of experts: 

Evidence of outstanding leadership ability in 
school or community 

Service Projects 
Resume 

Portfolio/Projects/Products 
Anecdotal Record 

Judgment of the following by a panel of experts: 

Evidence of outstanding creative abnity in which 
the student produces, solves complex problems, 

asks deep/complex questions 
Portfolio/Projects/Products 

• Anecdotal Record 

Judgment of the following by a panel of experts: 

• Evidence of giftedness in student's performance 
ability (art, music, drama) in school or community 

• Portfolio/Projects/Products 

Performances (live or recorded) 
• Anecdotal Record 

Nominations 

Schoo! personnel 
Parent 
Peer 

Self 
Community Member 

School personnel 
Parent 
Peer 
Self 

Community Member 

School personnel 

Parent 
Peer 
Self 

Community Member 

~. 



Ill. TAG Programming and Delivery of Services 

Goals for TAG Programming and Delivery of Services 

A. Provide appropriately rich and deep educational programming services and learning 

experiences for students who demonstrate mastery of grade-level standards in order to 

increase opportunity for talent development. 

B. Provide such services at graduated levels of intervention {Tiers I, II, Ill}. 

C. Provide such services for all categories of talent development: general intellectual, 

specific academic, visual and performing arts, leadersJ:lip, and creativity. 

D. Provide services that support the behavioral, sg~iala~d emotional growth and 

development of students who receive TAG, services . 
. :·-,, :~ 

E. Ensure equitable offerings and systematic programming across:all grade levels, K-12. 

F. Ensure equitable offerings and systematic programming options at all .schools in MMSD. 

G. Ensure equitable offerings andisystematic programming options in the various 

disciplines of TAG categories {e;g, fofgeneral intellectual and specific academic 

programs-Language Arts, Matheil,atics,S2ience, Soci~IStudies; for the performing 

arts-Music, Dram~,,Danc;e; etc.). 

H. Establish a meth~~ to do~U.bent and u~ddfi:~ an~~t~i~d list of service options at each 

school in all areasoftalentidev~lopment:,~~neral intellectual, specific academic, visual --. ; '·-·- '·' 

and performing arts; leaqel"ship)anq ~reativlty; make these updated lists available to 

p~f~nts; teath~l"s, admir\istrators a~d the.JAGOffice. 

I. Gtillze a database to i!:lenti~fhat studen~s for whom TAG program options are 

appr6ptlate are recei~ingthose services, what those services are, and student progress 

with those services. 

J. Modify programming options for individual and groups of students if and when the need 

is demonstrated by e\fidence. 

K. Evaluate programming options and delivery of services at all schools and in all grade 

levels, K-12; include input from students, parents, teachers, support personnel, and 

administrators. 

As is outlined in Section II ofthis document, TAG services are provided at three different levels 

or tiers. {Please see Diagrams 2 and 3.} Tier I services are provided in the classroom by the 

general education teacher. They include differentiation, curriculum compacting, and other 

strategies typically considered "good teaching." TAG Team members support general education 
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Response to Instruction and Intervention 
A Focus on Learning . A Collaborative Culture . A Focus on Results 

Talented and Gifted Services-General Intellectual & Specific Academic 

Academic & learning Svstems 
!ill:.J.I!: Comprehensive and Intensive 
Interventions and/or Acceleration(sl by 
Invitation of School/District/TAG Office 
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+Grade Aaeterafk>rl 

+-Mad~s.on VtftuatCcrntJU'S 

+-PJ..l!I-Out 5e-rvt-ces. 
+A-t entering 
+lntern;;llt,o? 
+(la$terGroup~ng 

+ \'outl> Opt;ons 

!.i.u.!l: Talent Development EJCploration 
S.elj-s.e-tea!'Ot? • sn acUvities & cla-sse-s sc;ch a-s.: 
+Advanfed Ptaceme.rlt +Comp.etitlorJs 

+ ~11orks1~ops/(cmfert"'flCe$ +-(tubs 
+ 'r"o-utll Opti-ons .;._Honor:S- CIG$-$£'"3 

I.l.grJ: Classroom·based Differentiation 
+ Pre-t1S $€'S-$1U~?nt ~~lt-~d 0Jjfer~rl t u:tt€d Jr. S.t'£aCtf<u~ 
+Ht.gll L~ve!QuestiOiimg Tea:niques 
+Cntreo: &. Creativ--e Tl:mkmg 
+ Fte ,..,-;o.~.e G roupm9 

+ProJJ.f:ern ... SOh-'N'ig 

+ !n i'J(Uf'l Mot.tets. 

+(UttiCUhtr'H (OmJ>-OefHi(i 

.J.Le--arrNr~g Cf'tlten. 

+Jt~d(&endet'it C on:rcn:ts 

+ Otffe.rer,tia tet:i c3-~,--;tne s 
+Pasth•n Se-r",;fces 
+lnteres.t Groups 

~ 

Diagram 2 
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Behavioral & Social-Emotional Systems 

Tier !1!: Intensive Interventions due to Self/Parent 
Referral, Recommendation of SSIT or District 
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Response to Instruction and Intervention 
A Focus on learning . A Collaborative Culture . A Focus on Results 

Talented and Gifted Services-Leadership, Creativity, Visual/Performing Arts 

Academic & Learning Systems 
~Lil!; Comprehensive and Intensive 
Intervention$ and/or Acceleration(s) by 
Invitation of School/District/TAG Office 
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Diagram 3 
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Behavioral & Social-Emotional Systems 

Tier Ill: Intensive Interventions due to Self/Parent 
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teachers in expanding their repertoire of differentiation skills, provide short-term push-in 

services in the classroom, collaborate with the classroom teacher to design differentiated 

materials, etc. Tier II services provide all students with opportunities to explore, verify, and/or 

expand their talents by engaging in a variety of self-selected activities, with or without the 

encouragement /facilitation of teachers and/or parents. Although Tier II opportunities vary by 

school, effort is made to provide options in a variety of fields/disciplines so that students have 

rich and varied experiences on which to build. These opportunities are provided during the 

school day so that all students may participate. (Additional extraccurricular opportunities are 

provided at many schools as developmentally appropriate.for.students.) Tier Ill services are by 

invitation of the school/district/TAG Office. They providei~d~~nced and/or accelerated 

opportunities for students who demonstrate mastery~ignificantlyabove and beyond grade 

level standards and the performance of their agef)l~t~s. 
·>·· '• 

Services at all three tiers are provided at ever~:grade level K-12 and at every school in MMSD. 

Cognitive and behavioral/social/emotional servic~~are proviq~d at all tier~tb <)ddress the 

needs of the whole child and encour~g~ health and Wellness~s well as cognitiV~ gain. School 

site and TAG personnel collaborate ttS!tf~<ite .and maintairi.an annotated list of Tier II and Ill 

services available at each school eacht~ar ~hdtP,:~~cumeritstu~ent participation in these 

services. This documentatiqqbecomes ~~tct·.ofth~tii;G•datab~s~iand is recorded on each 
student's DEP •o:o;;, '!.; ;;I<% ,s.; .. , 

•. " '.·'>,:::~:.~},::.:;> '·\/'.~),, <"•,.;;·<··;·:~· '•' ··:;·;:·.::';:_t{;;~:;\<\': . 

. ··w~;~;;· 
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IV. Parent Involvement in the TAG Program 

Parents are valued participants in the TAG Program at MMSD, and it is hoped that they will 

participate actively in the following ways: 

1. Parents/guardians participate in the nomination and/or identification process. They may 

start the nomination process themselves if they feel that their child demonstrates 

multiple characteristics on the parent nomination form. Regardless of who starts the 

nomination process, parents are members of the SSITthat determines appropriate in 

TAG services, based on evidence provided from multiple sources. 

2. If a teacher or TAG personnel is the initial nominator.otthe student, an SSIT meeting is 

called to examine data and make decisions regarding vvhether or not the student should 

participate in TAG services other than Tier I and,ifso, what the appropriate level(s) of 

TAG service(s) is (are). Parents must give permission for students to participate in TAG 

services at Tiers II and Ill. 

3. Once a student has been identified for services in Tiers II and/orlll,the student's 

progress and affect are monitored by teachers and TJM:l personnel. If concerns arise, the 

parents again meet with the rest of the SSIT to determine a course of action. Parents 

may call an SSIT when and ifthere are concerns regarding their child's progress, 

placement and/or level of service. Likewise, teachers and/or TAG personnel may call an 

SSIT, and it is hoped that parents will participate in such meetings. 

4. The TAG Parent Advisory Committee is an important arm ofthe TAG Program. Parents 

and community members are invited to.participate in this committee that meets 

approximately once every two months. Issues regarding students at all levels are 

addressed in the Parent Advisory meetings during the course ofthe year: K-2, 3-5, 

Middle School and High School. Effort is made to have parent representation from each 

school in the district on the Parent Advisory Committee in order to facilitate 

communication regarding TAG services to the individual school's parent groups. TAG 

Services end-of-year evaluations are presented to and discussed with the TAG Advisory 

Committee as part of the TAG evaluation process. 

5. Parents at each school are invited to at least two meetings per year regarding topics of 

interest to parents of students receiving TAG services. These meetings may be held at 

the child's school or another venue, usually within the area of MMSD served by a 

school's support team. Invitations are sent in the home language of the student; 

translation is provided for parents as needed. 

6. At the end of the school year, a random sample of parents are asked to participate in an 

evaluation ofthe TAG Program and the services that were provided to their child. This 

information is used as part of the ongoing TAG Program evaluation. Written evaluations 

are provided in English, Spanish, and Hmong; if parents speak a different language than 

these, efforts remade at providing translators for individual interviews in the parents' 

native language. 
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Effort is made to communicate information about TAG Services to a variety of parent and 

community groups so that information regarding opportunity for children to participa.te in 

talent development is readily available to all parents across the district. Brochures providing 

information about TAG services are available in multiple languages. Parents new to the district 

are provided with information regarding TAG services upon enrollment of their children. 

The TAG Parent Advisory Committee has been an integral part of the development of this TAG 

Plan before it was presented to the Board of Education for approval. 

Statement Regarding Cost to Parents 
':·,:-:::·/· .. ;_·;_·: .. :·,;·>:': 

Pursuant to state law and regulations, no student shall be requir'edto pay nor shall the District 

charge tuition for appropriate instruction and/o~cititE!rvention forsfudents receiving 

talented/gifted services. The identification ot~itGdent for gifted ortalented services and the 

provision of appropriate instruction and interllent.iqns shall be based on the,findings of the 

Student Support and Intervention Team (SSIT} witthinput fr(),Mthe student's parent/guardian 

and endorsement of the school prirl¢ipr~l; 
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V. Professional Development 

Professional development (PD) is an important component ofthe TAG Department. It is 

addressed and implemented in the following ways: 

• All TAG Team members participate in professional development at the beginning of and 

throughout the year regarding the nature and needs of gifted children, talent 

development, differentiated instruction, identifying and serving students from typically 

underrepresented groups, and other topics important in the field. These experiences 

provide opportunity for team members and the TAG 

trainer" modules regarding TAG issues which are, 

teachers systematically. 

• All TAG personnel continue their opo·son~l 

reading and formally/informally d 

housed in the TAG Library. 

• TAG personnel continue pPrs.nn~l 

conferences as funds are 

professional development to 

appropriate. 

• 

rrlin~l~nr to develop "trainer of 

hrcwirlPd to schools and 

and periodicals 

national conferences and 

growth and expertise with 

• of PD regarding TAG issues and 

district. Documentation of attendance at 

Office. Teachers are encouraged to participate in 

at least every three years. 

• that outlines delivery of PD regarding TAG issues and 

and Instructional Services personnel. 

• Schools and encouraged to request TAG-related PD and support from the 

TAG Office and/or TAG Team members. 

VI. Evaluation of Talented and Gifted Services 

A comprehensive and ongoing evaluation of TAG Services will be conducted with assistance 

provided by MMSD Research and Evaluation staff. This evaluation will include but is not limited 

to nomination/identification processes, programming options, parent involvement, 

professional development, and systemic implementation. 
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WISCONSIN 1.. 
PuBi:ic110 
INSTRUCTION 

July 27, 2011 

James Howard, President 
Madison Board of Education 
Madison Metropolitan School District 
545 West Dayton Street 
Madison, WI 53703 

Dear Mr. Howard, 

Attachment 2 

Tony Evers, PhD, State Superintendent 

Thank you for the timely submission of the Madison Metropolitan School District's (MMSD) plan for 
compliance with the Gifted and Talented requirements, as detailed in .Wis. Stat. sees. 121.02 (I) (t) and 
118.35, and Wis. Admin. Code sec. PI 8.0 I (2) (t) 2. 

I have reviewed the compliance plan and determined that it includes all the required information. 

The findings require that MMSD's TAG plan be fully implemented by August 22, 2011. Based upon the 
compliance plan you have submitted, it will be virtually impossible for you to fully implement all aspects 
of your plan before the school year begins. Please be aware that you may request an extension of time as 
provided for in Wis. Admin. Code sec. PI 8.03 (6). This request must be submitted in writing to me prior 
to August 22, 2011. The request should explain the extenuating or mitigating circumstances that support 
granting the request and a date by which compliance will be achieved. The state superintendent may 
grant one extension of the time period, not to exceed one year. 

Upon request of the district, DPI will provide consultation and technical assistance to aid MMSD in 
achieving compliance. Unless an extension is granted, the Department of Public Instruction (DPI) plans 
to conduct a monitoring visit at the district during the first semester of the 2011-12 school year to assess 
the district's compliance. The state superintendent shall withhold up to 25% of state aid from any school 
district which fails to achieve compliance within the specified period, as required under Wis. Stat. sec. 
121.02 (3). 

If you have any questions about the procedure for requesting this extension, please do not hesitate to 
contact my office. Thank you for your cooperation and leadership. 

Sincerely, 

c;r:~_&cC[7i;;-tr 
Sheila J. Briggs 
Assistant State Superintendent 
Division for Academic Excellence 

SJB/mew 

c: Dan Nerad, District Administrator 
Dylan Pauly, Chief Legal Counsel 

PO Box 7841, Madison, WI 53707-7841 • 125 South Webster Street, Madison, WI 53703 
(608) 266-3390 • (800) 441-4563 toll free • (608) 267-1052 fax • (608) 267-2427 tdd • dpi.wi.gov 
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